G i f t e d 9 -1 2 -y e a r -o l d c h i l d r e n w e r e c o m p a r differences between gifted and non-gifted boys.
emphasized the cognitive sphere, but a growing body of literature has recognized the impact of social and personality factors on dealing with gifted children.
Perhaps the most commonly studied topic in this area is that of self-concept, probably because of its breadth as a personality descriptor as well as its exhaustively documented impact on other human characteristics including the cognitive. The recent literature provides a pattern of inconclusive findings. Many studies suggest that gifted children have better (more positive) self-concepts than non-gifted children (Colangelo & Pfleger, 1978; Coleman & Fults, 1982 ; Karnes & Wherry, 1981; Kelly & Colangelo, 1984; Lehman & Erdwins, 1981; Maddux, Scheiber, & Bass, 1982; O'Such, Twyla, & Havertape, 1979) . On the other hand, Trotter (1971) and Klein and Cantor (1976) reported that gifted individuals often had lower self-concepts than did their more typical peers, while no significant difference between the two groups on self-esteem was reported by Cantor, Klein, and Helfort (1979) and by Bracken (1980) . Finally an extensive investigation of gifted high school students (Tidwell, 1980a) produced higher than average scores on one measure of self-esteem (the Piers-Harris) and lower on another (the Coopersmith).
These inconsistent results may have occurred due to differences among subject samples, (e.g., definitions of gifted), measures employed, and decisions concerning data analysis. Only recently have special measures been developed for the assessment of self-concept in gifted children (Feldhusen & Koloff, 1981) . Furthermore, many reports have failed to discuss (and perhaps not even statistically evaluate) sex differences. The few studies which have addressed gender differences provide varying results. Ross & Parker (1980) reported that there were no sex differences in their study. On the other hand, Kelly and Colangelo (1984) found that in separate analyses by sex, higher self-concept scores held up only for males. Coleman and Fults (1982) found no significant sex differences, but they noted that gifted girls scored somewhat higher than gifted boys. Tangential support for these results came from a study of personal adjustment in college students (Tomlinson-Keasy & SmithWinberry, 1983 ). This study found gifted women to be higher in personal adjustment than control women, while the reverse was true for males.
While the breadth of the self-concept measure makes it an attractive means for assessing overall personality functioning, it also limits us to global generalizations about personality. Recently, several researchers have attempted to gain greater specificity by distinguishing academic selfconcept from social self-concept. Ross and Parker (1980) reported lower expectations for success in social versus academic endeavors in a gifted sample, whereas Kelly and Colangelo (1984) (Fincham & Barling, 1978; Hontz, Denmark, Rosenfield & Tetenbaum, 1980; Tidwell, 1980b) . Thus, locus of control appears to be worthy of additional investigation within the context of self-concept in gifted children.
Another measure of self-concept is how satisfied a person is with him or herself. Powell (1982) has suggested that the gifted have a high potential for self-inflicted misery resulting from the discrepancy between the ideal self for which they strive and the real self which they achieve. This theory can be assessed directly by means of a Q-Sort technique (Stephenson, 1953) .
The self-concept literature is replete with studies employing self-report questionnaires; far fewer in number are studies which have employed either behavioral observations or parent/teacher ratings. One study did use teacher ratings (Ludwig & Cullinan, 1984) and found gifted students to be slightly lower in frequency of behavior problems. The personality traits of parents of gifted children have been studied (Fell, Dahlstron, & Winter, 1984) , but their roles as parents of gifted children have been treated superficially according to Colangelo and Dettman (1983) .
In summary, the existing literature fails to provide clearly differentiated measures of self-concept, has not adequately studied certain key subject variables (especially gender), and has generally relied solely on self-report measures. In contrast, the present study uses a multi-method approach including three self-report measures of various aspects of self-concept, as well as both mother and teacher ratings.
Methods

Subjects
The subjects were 227 children between 9 and 12 years of age (X =10.72) (Nowicki & Strickland, 1973 (Piers, 1969 Table 2 ). Only one (getting along with adults) was significantly lower for gifted boys.
Fewer differences between gifted and control subjects were reported by mothers than by teachers, but the pattern was consistent (See Table 3 ). Mothers of gifted children less frequently reported educational or learning problems among their children than did the mothers of control children. There was also a significant interaction effect for aggressiveness which resulted from gifted boys having fewer aggressive problems while gifted girls had slightly more.
On approaches to child rearing, two of the four topics resulted in significant differences (See Table 3 Hontz, et al. (1980) . Additionally, the effect may simultaneously work in the opposite direction ; i.e., a positive self-concept aids and encourages the girls in their efforts towards academic excellence.
It is quite a different picture for the traditional ideal male. He is aggressive, self-reliant, and individualistic, a pattern more often associated with &dquo;achievement via independence&dquo; (See Gough, 1964 , for discussion of the two types of achievement orientation). While such an intellectual orientation may serve him well at a later stage of educational training, it is one ill-suited for the elementary grades. There is evidence that the predominance of female teachers at these levels contributes to the perception of early education as &dquo;feminized&dquo; (see Loeb & Horst, 1978 (Rodenstein, Pfleger, & Colangelo, 1977) . Gifted adolescent female students who were analytic and who preferred original to conventional approaches (considered unfeminine orientations) were given very low ratings by their teachers (Welsh, 1977) . This developmental shift may account for the Kelly and Colangelo (1984) results which found giftedness more problematic for females than males in an adolescent sample (see also Blaubergs, 1980) . That age may be an interacting variable with gender differences among the gifted has been suggested by Callahan (1980 
